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Definition in the US
Immersion is ...

% Schooling < One Way
conducted i
through the ol T st
medium of a new
language

Umbrella Terms
< Dual immersion

% Dual language
education

% Dual language
immersion
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Dr. Myriam Met

Dr. Myriam (Mimi) Met is a nationally and internationally
recognized expert on Dual Language Immersion (DLI)
programs. Since 2009, Dr. Met has worked closely with the Utah
State Office of Education to plan and implement the state’s Dual
Language Immersion initiative. In addition to her work with
Utah, Dr. Met has been providing assistance to immersion
programs at the state, district, and individual school level to a
large number of programs. She currently is involved with the
statewide immersion initiatives in Delaware and Georgia. She
has worked with large school systems such as Los Angeles, New
York City, Portland, and San Francisco in recent years, as well as
several charter immersion schools in other states. In addition,
she has provided consultant services to immersion programs in
Brazil, Canada, Finland, Japan, and Spain.

IMMERSION EDUCATION
GOALS

% Proficiency in English
% Proficiency in a new language
% Academic achievement

% Intercultural competence



Immersion Program Growth In the US*
2000-2012
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Trends

. Program Growth

. Focus on outcomes in
both languages

. Secondary continuation
options

4. High quality instruction
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IMMERSION WORKS!

Why Immersion?
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Bilingualism: What The What The Data Show:
Data Show Academics

Academic
Benefits

Cognitive benefits

Executive control system
Metalinguistic awareness
Divergent thinking

Symbolic thinking and
flexibility

* Reading/language arts

* Content area
performance

Source:
2012
Results - How are student level demographics and [,
academics related to participation in DLI programs?

Students in DLI programs were more likely to read on grade level, be proficient in ELA, and be

l l ta . proficient in math than non-DLI students. Students in DLI programs were less likely o be chronically
Data absent than non-DLI students.

” Academic Percent of DLI students  Percent of non-DLI | Chi- P- | Significant
Swensen, K &Warzinger-Tharp Indicator in demographic group students in square | value 2
(University Of Utah) o et o

Presentation at On reading level 81.1% (535) 68.4% (784) 34023 | <001 YES
Immersion 2014 Conference Proficient in ELA 85.9% (566) 70.1% (815) 57314 | <001 YES
Proficient in math 83.2% (548) 67.9% (790) 50007 | <001 YES

Chronically absent 3.2% (21} 9.7% (115) 27.066 | <001 YES

English Language Arts CRT Math CRT Scores
Scores 68.58

169.01

- 16413 - -I $4.35

Dual Immersion  Non-Dual Immersion

Dual Immersion  Non-Dual Immersion

Research Findings el 3" Grade Study: Impact of DLI Participation on
Academic Performance

0 How does DLl offect aeadenmic learning? When covariates were accounted
. . * When ELA scores and demographics were held constant, DLI
for, student who learned math in a non-English target language and students students performed no differently in math than non-DLI

who learned math in English perform similarly on state merh tests sindenis

~ DLI students who were in special education (N=81) performed significantly better on the
math CRT than other students in special education who were not in DLI

To whett extent do sfudent demographics affect academic outeomes for DLI * Neither target language (Chinese, French, or Spanish) nor
studens? Special education and non-Hispanic minority designations nteracted g:ng;;';gu‘.’;(&:; CSRCE) R T e
with DLl participation. These interactions indicated that Special Ed students

and non-Higpanic minority students in DLl performed as well as their peers
without those esignations,

=]

+ These results confirmed those from the previous study.

rrai e Comaanes.




4% Grade Study;
Impact of DLI Participation on Academic Performance

4ith Grade Outiome Differences attributable to DLI Significance
participation level

DLI students grew the same as
propensity matched non-DLI students.

DLI students experienced
Growth in Math significantly more growth than p=0.004
propensity matched non-DLI students.

Growth in ELA p=.446

crui v o amanes.

California Data

Fgresz
English Learners® Long-Term K-12 Achicvement
in Normal Curve Equivalents (NCEs)
on Standardized Tests in English Reading
Compared across Seven Program Models

o ©1081.1089. W 7 Thorus 5. Coller. Al s e

Second Language Proficiency

Data on DL
Education

Source: 1

~ Thomas, W.P, & Collier, V.P. (2012). Dual Language |
E ion For a Transft d World. Alb

NM: Dual Language Education of New Mexico
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North Carolina Data
2009

Student population included ...

< Spanish speaking English Language Learners (ELLs)
< Spanish speakers non-ELL

< African American students

< White students

< Students with special needs

< Low SES (Socio-Economic Status)

Targets (Goals) + End of
Year Can-Do’s

Curriculum
or

Course
Syllabus

Unit(s)

Lesson Lesson Lesson
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Example

Speaking

e

fomilior topics, the studeat can ..
T B 8 Simple conversation o1  Tmted number o TamTar Tomce.

2 cxpcess reactions and emotians ta pthers

T excbangeiniormation sboat scademic topis Famiiar i e
3k and et Gueatans Gn TATHIaT ToPcs 10 Kewp 3 Conversaton BT

gL basic needs in everyday stuations.

. ok 8 series of mstructions
T €x003s nees, wanls, plans and Lhe main dea 10m OTal S1oes USINg b series of senlences with some GeLal on Tamilar Lopics.

Interm ediate Low

. cxpcess opinion on & familiar topic using 3 series of sentences

B g

10. present & short skit or dramatic presentation using a series of sentences.
T sk a veriety of guestians on famiar fopics

T3 g5k avariety of questions on incomalicated
T3 G and salve prablems in Grcomplated Suatons,
T e & peraanal views and apmions on Tarmar top.

o,

5. KAk, maintain 3nd €nd & conversation on Temilar Woics.
6. 230 8ppropSIEly USE S0 IGIOMALIC CUturally SUTETE I8npuege.
7. Gecci pars Snd SCUIOnS USINE CONMECIED FENIERCES Wi SRR,
18, sz & presentation on something learned using connected sentence and many detais

Secondary School Options

19 sale 3 opinon a0d e connecten
20 Tellor i ire us many detalls.

21 desccihe, 1ol sbout, v reaction rany
details.

Language
Proficiency

A Bit of History
Middle school

(€15(0):7.\P
GRADUATE

Middle School: Middle school:
From the school’s perspective From the learner’s perspective
% Scheduling
< Cohort size and singletons < Immersion fatigue
* Staffing < New peers

% Interdisciplinary teams + Difference between approaches to

% Integration across feeder schools language at middle school and in the

elementary school
.
< Homogeneous and heterogeneous

groupings



Mono-cultural

High School

Schedule
Staffing
Cohort size >
Peers?

Multilingual

»
\&-&Q‘Mulﬁmlmal

o

Monolingual

Yes, grammar!

Language, accuracy, and the global workforce
English speakers and grammatical accuracy
Native speakers

Higher levels of proficiency require higher
levels of accuracy

Conflicting research in English as L1 and in
L2 on outcomes of explicit grammar
instruction

DUAL
LANGUAGE
GOALS

Language proficiency
Academics
Culture

Grammar:
What should we teach?
How much? How?

A journey of a
thousand miles ....

Continuing

the journey
through the

secondary years
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SOME THOUGHTS ON High School Options
PROGRAM DESIGN FOR THE

SECONDARY GRADES ~

THE WAY IT

What makes sense?
HAS ALWAYS

1. Language-rich content BEEN DONE

2. Learner motivation =3
3. Feasibility

THE BOX

1

Set targets and use them to guide curriculum
decisions for L2

Targets Frame
The Superior: Detailed

ACTFL Can-Do Statements
Proficiency




Student Proficiency:
Identify end-of-year outcomes

Speaking
on fomilior topics, the student can .

imple conwersation on & imited Aumber of familiar opics.

T topics.

=3 wsing connected sentence and many Jeti

5. stakian opinion &l RvE SuREeriing reasens G conneried sentances with many JETalE.

T0 TeW o SuranEe & SUGrYRAE WSE ConneCted SEntEntes Wit rany dEtas

23 sessie, vl SBOUE, and SXpISIn personal SXREMENces and give EACUON 10 hEm USINg Connected sentences with many
details.

Grades 5-7 Columbus Can Do Statements 23
High Quality lnstr‘lgion
,/ 4 ‘ » : * ‘\‘\
/'/ * * * “
s““/v . v * ; »* s"f
| : . * 7
\““ J /
. //

IT’S NOT A MAGIC WAND

TEACHING IS HARD
WORK.

IMMERSION IS
EVEN HARDER!

2

Continue focus on engaging and motivating
content

Teach grammar as it is manifested in content or
select readings in which the grammar is
embedded and critical to meaning.

Emphasize to parents why continuing is essential
to maintain and extend skills

Track student progress.

IMMERSION
TEACHERS

% Highly qualified for grade level(s) taught.

“ Native or near-native oral and written
proficiency in the language of instruction
(academic and social language).

< Skilled in sheltering academic content.

< Sufficient proficiency to interact with parents
and school staffs in the ‘other’ language.

Teaching in
immersion settings

is complex
demanding work.

Teachers plan and
deliver instruction
beyond the kinds of

effective practices
that all good
teachers use.
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Teachers must plan carefully
for both language and
content learning.

Teachers provide
instruction, while at the
same time they monitor

carefully student
comprehension, content

attainment, and language
growth.
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